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STATUS OF PARENT INVOLVEMENT  

 
 
This report highlights the results of a  Parent/School Collaboration Survey conducted by 
the North Dakota State Parental Involvement Resource Center (ND State PIRC) as part 
of its National Net work of Partnership Schools (NNPS) component. The survey is 
intended to measure attitudes and perceptions of the collaborative relationship that 
exists between parents and their local schools. The results will serve as baseline data for 
future comparisons following the implementation of parent involvement programming 
and the addition of more schools to the NNPS. The collaborative relationship measures 
used in this survey are based on concepts of best practices derived from the work of 
Joyce Epstein, founder of the Network and the Director of the Center on School, Family 
and Community Partnerships at Johns Hopkins University. The ND State PIRC has 
promoted the NNPS in North Dakota  by funding membership costs for participating 
schools, providing technical assistance and support for membership schools (including 
evaluation) and funding for specific parent involvement activities aimed at improving 
academic performance of students and schools.  
 
 
BACKGROUND  
 
A major goal of the ND State PIRC (formerly known as NDP ASS) is to promote parent 
involvement in their childrenõs education in ways that positively impact student 
achievement. In the past 10 years, the North Dakota State PIRC has provided a variety 
of services and sponsored activities related to parent involvement; however, a common 
framework has been lacking that could be shared with families and school personnel to 
clearly identify goals and objectives and to document progress. The ND  State PIRC has 
primarily relied on the local interests of individual schools  to guide their work , a 
reactive approach that has made it difficult to document meaningful results of its 
efforts.  
 
Over the past two years, the Department of Education, the funding source for the 60 
Parental Involvement Resource Centers (PIRCõs) around the country, has increased its 
focus on individual state PIRCõs addressing parent involvement on a statewide level. 
The Department, in conjunction with its designated technical assistance contractors 
(SEDL and the Harvard Family Research Project), has also clarified its expectations of 
PIRCõs, increasing the emphasis on outcomes related to student achievement. In 
addition, the Department has directed state PIRCõs to work with their Title I programs 
that have mandated parent involvement components. These new directives provided 
the opportunity for the ND  State PIRC to forge stronger working relationships with the 
state, especially the Title I Office. These directives also made it clear that a uniform 
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approach to parent involvement was necessary to make meaningful progress. To help 
meet the needs of all constituencies involved in parent/family involvement in the state, 
the ND  State PIRC undertook a review of research-based family involvement programs 
that would meet the requirements of the federal regulations, as well as be user friendly 
to parents and schools that would be involved .  
 
The selection process focused on three main criteria: 1) the inclusion of a research-based 
conceptual framework  that would be easy to implement and use, 2) a process or system 
that would provide an acceptable level of standardization that would allow for 
program development, monitoring and evaluation , and 3) incentives to encourage 
schools to participate. NDPIRC selected the National Network of Partnership Schools 
(NNPS) model based on: 1) the conceptual framework provided by Epsteinõs six types 
of involvement  (see discussion below), 2) the use of action plans and evaluation 
materials that would provide a degree of standardization for evaluation , and 3) the 
incentive of membership and the resources NNPS provides, as well as the local 
incentives the ND  State PIRC could provide, i.e., local technical assistance, local 
networking and local research and evaluation opportunities.  

The NNPS was established by Dr. Joyce Epstein, a leading researcher in the area of 
parent and family involvement in education. The NNPS provides the organizational 
structure that brings schools, districts, states, and organizations together using research-
based approaches to organize and sustain excellent programs of family and community 
involvement that will increase student success in school. The research conducted by Dr. 
Epstein and colleagues resulted in the publication of the School, Family and Community 
Partnerships: Your Handbook for Action (Epstein, et al., 2002). This handbook serves as a 
guide to schools and parents interested in developing ongoing community partnership s 
in which promoting student achievement is the ultimate goal.  It also includes 
evaluation activities to help monitor local progress, provi de comparisons with other 
NNPS members and can be linked to ND State PIRC evaluation activities. Additional  
information about the N ational Network of Partnership Schools  can be found on their 
website (http://www.csos.jhu.edu/P2000/index.htm ).  
 
 
PARENT INVOLVEMENT FRAMEWORK   
 
The six types of parent involvement comprising the framework represent the types of 
activities that research suggests are present in successful school, family and community 
partnerships. These six types of involvement (parenting, communicating, volunteering,  
learning at home, decision making and collaborating with community) are supported 
by an underlying theoretical model, the overlapping spheres of influence (Epstein, et al., 
2002), that recognizes the interaction of the three major contexts in which students learn 
and grow ð the family, the school, and the community.  

http://www.csos.jhu.edu/P2000/index.htm
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Epsteinõs Six Types of Involvement* 

Type Examples of Services/Activities  

Type 1: Parenting Assist families with  parenting and child -rearing skills, 
understanding child and adolescent development, and 
setting home conditions that support children as students at 
each age and grade level. Assist schools in understanding 
families. 

Type 2: Communicating  Communicate wit h families about school programs and 
student progress through effective school-to-home and 
home-to-school communications. 

Type 3: Volunteering  Improve recruitment, training work and schedules to 
involve families as volunteers and audiences at the school or 
in other locations to support students and school programs.  

Type 4: Learning at 
Home 

Involve families with their children in learning activities at 
home, including homework and other curriculum -related 
activities and decisions. 

Type 5: Decision Making Include families as participants in school decisions, 
governance, and advocacy through PTA/PTO, school 
councils, committees, action teams, and other parent 
organizations. 

Type 6: Collaborating 
with Community  

Coordinate community resources and services for students, 
families, and the school with businesses, agencies, and other 
groups, and provide services to the community.  

* School, Family, and Community Partnerships. Epstein et al. (2002). Corwin Press, Inc. 

 
 
ABOUT THE SURVEY  
 
The survey instrument used  by the ND State PIRC was developed by the Indiana State 
PIRC and Dr. Jerrell Cassady of Ball State University, and is based on the Measure of 
School, Family and Community Partnerships survey developed as part of the NNPS 
evaluation process. The original survey is comprised of 52 statements spread across the 
six types of parent/family involvement. In the original survey, respondents indicate d 
the frequency of each statementõs occurrence in their school(s). The statements reflect 
activities that occur, or reflect a situation that exists, in a strong collaborative 
partnership between a school and its parents and families. The original Epstein survey 
can be viewed in the School, Family, and Community Partnerships Handbook (p. 330). 
 
The revised survey used in this study is comprised of 27 items related to the six types of 
parent/family involvement , and has a revised response format, primarily for ease of 
completion. The survey response format is a commonly used five-point likert scale with 
the following data poi nts: 1=strongly disagree; 2=disagree; 3=neither agree nor 
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disagree; 4=agree; and 5=strongly agree. In this survey, respondents indicate the level 
of agreement or disagreement to each statement. A copy of the survey is included  as 
Appendix  B.  
 
The survey instrument was distributed to families and school personnel from 18 NNPS 
schools in April/May 2008. The total number of survey respondents was 1,302, with 
1,011 categorized as parents and 291 as school personnel.  Respondents who indicated 
that they were both parents and school personnel were included with the school 
personnel.  
 
 
SURVEY RESULTS  
 
The overall survey results indicate that both parents and school personnel believe that 
the parent involvement practices and relationships included in the survey a re for the 
most part present in their local schools. There are also some significant group 
differences on specific issues that will be discussed in this report. The survey results are 
presented using a combination of descriptive and inferential statistical  analyses, 
including:  

¶ Cross-tabulations that show the frequency of each individual item response 
category for each group;  

¶ Mean scores that show the average score for each item ð these serve as a broad 
indicator of the level of agreement/disagreement;  

¶ Ind ependent t-tests that identify the statistical significance of differences in mean 
scores between the two groups (parents and school personnel);  

¶ Effect size calculations that indicate whether a statistically significant difference 
is a difference of practical concern. (A certain number of statistically significant 
differences are expected with a large sample size.) 
 

It should be noted that the cross-tabulation tables included in the report have been 
collapsed, i.e., the òstrongly agreeó and òagreeó responses have been combined, and the 
òstrongly disagreeó and òdisagreeó responses have been combined. If there are 
meaningful differences in the individual response categories, it is noted in the 
discussion. Cross-tabulation tables for each item are not included in the discussion 
section; selected tables are included based on the significance of the findings. A 
complete set of cross-tabulation tables is included as Appendix A.  
 
The discussion of the survey results is presented in six sections that correspond to the 
types of parent involvement in the survey.  
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Parenting  
 
The results for the Parenting section of the survey were mixed, although the response 
pattern was similar for both parents and school personnel. Based on the mean scores  
for each statement (see Table A on next page), two of the three items comprising this 
section of the survey had slightly positive results, while the third item was negative.  
Despite a mean score of 3.23, only about 43% of parents indicated that they agreed that 
the school provides opportunities for parent 
education and training (Table Q1). More than 
a third (34.7%) of the parentsõ responses were 
neutral (òneither agree nor disagreeó).  School 
personnel were only slightly more positive, 
with a mean score of 3.31; approximately 52% 
of school personnel agreed that the school 
provides parent education and training 
opportunities.  
 
Both parents and school personnel were more 
positive about the existence of established 
support networks available to parents, 
especially school personnel, 65% of whom agreed with the statement while 52% of 
parents were in agreement with the statement (Q2). A substantial number of parent 
respondents (28.5%) said they òneither agree nor disagreeó that the school has 
established support networks.  
 
One of the few survey items to which 
respondents indicated disagreement was the 
use of home visits by schools to share 
information with families.  More than half of 
both parents and school personnel disagreed 
that home visits were used (Table Q3). This 
level of disagreement is reflected in the mean 
scores for both groups that were well below 
3.0 ð generally a negative connotation. 
However, whether or not that is really 
significant is based on parent and school 
expectations regarding this activity. Once 
again, approximately a third of parent respondents said they òneither agree nor 
disagree.ó   
 
The statistical significance of the differences in responses between parents and school 
personnel are reported in Table A. T-test analysis indicates that the differences in parent 

Table Q1. The school provides opportunities

for parent training and education

429 150

42.8% 52.4%

348 61

34.7% 21.3%

225 75

22.5% 26.2%

1002 286

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status

Table Q3. The school uses home visits to

share information wi th fami lies

107 60

10.8% 20.8%

333 58

33.5% 20.1%

555 171

55.8% 59.2%

995 289

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status
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and school personnel responses were statistically significant for only one of the 
parenting section items ð the school has established support networks (Q2). However 
the effect size of .20 is at the lower limits of a small effect size.  In this case, the 
difference appears to be related to a higher level of uncertainty about the existence of 
support networks within the schools on the part of parents.  

Table A. M ean Scores, Significance Level and Effect Size for Parenting Section Items  

Statement  
Parent 
Mean 

Scores  

School 
Mean 

Scores  

Effect 
Size** 

Q1.   The school provides opportunities for parent training and education 3.23 3.31 -- 

Q2.  This school has established support networks that are available to parents *3.40 *3.58 .20 

Q3.   The school uses home visits to share information with families 2.33 2.44 -- 

*Difference in mean scores statistically significant at p <.05.                                                                             
**Based on Cohenôs d value: <2.0 = not meaningful; .20-.49 = small effect; .50-.79 = medium effect;           
>.80 = large effect. 

 
 
Communications  
 
The results for the Communications section indicate that parents and school personnel 
feel that the status of home/school communications is positive, with two specif ic issues 
that need to be addressed. Both groups agreed that the school communicates regularly 
with parents (Q4), the lines of communication are open between parents and teachers 
(Q5), and that the school keeps parents informed about important events (Q7). Most of 
the mean scores for these items exceeded 4.0 (see Table B on next page), with school 
personnel responses even more positive than parentsõ responses. Approximately 85% of 
parents and 90% of school personnel said they agreed with the statements regarding 
open lines of communications and that they are kept informed about important events  
ð with 25-40% of the respondents saying they òstrongly agreed.ó  Both parents and 
school personnel also indicated that they felt the 
school involves parents in the daily activities of 
their childrenõs education (Q9).  
 
Parents and school personnel had very different 
responses to the statement òThis school contacts 
parents only when problems arise.ó (Table Q6) It 
should be noted that this item is stated in reverse 
order as compared to most of the survey items. 
This means that when almost half of parents 
agree with the statement, the results are actually 
negative ð indicating that they feel that the 
school only contacts them only when there is a 

Table Q6. This school contacts parents

only when problems arise

503 78

49.9% 26.8%

236 70

23.4% 24.1%

269 143

26.7% 49.1%

1008 291

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status
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problem. School personnel responses are a virtual mirror image of the results, with 
almost half of them disagreeing with the statement ð indicating that they felt that the 
school contacts parents at other times as well. The mean scores also show the difference 
of opinion on this i tem ð 3.34 for parents versus the 2.73 mean score for school 
personnel. As Table B reports, this difference is statistically significant based on the t-
test analysis, as well as having a medium effect size of .50 ð one of only two items in the 
entire survey to reach this level. 
 
Schoolõs preparation to communicate with non-
English speakers was questioned by both 
parents and school personnel. While the mean 
scores slightly below 3.0 (Table B) suggest 
negative responses, it appears that both groups 
are primarily unsure. Almost 75% of parents 
and more than 40% of school personnel said 
they òneither agree nor disagreeó (Table Q8). 
More than a third of the school personnel 
disagreed that their school was prepared to 
communicate with non -English speakers. Less 
than a quarter of school personnel indicated 
that their school was prepared to communicate with non -English speakers. 

Table B. M ean Scores, Significance Level and Effect Size for Communications 
Section Items  

Statement  
Parent 
Mean 

Scores  

School 
Mean 

Scores  

Effect 
Size** 

Q4.   The school communicates regularly with parents *3.81 *4.16 .40 

Q5.   The lines of communication are open between parents and teachers *4.05 *4.18 -- 

Q6.   This school contacts parents only when problems arise *3.34 *2.73 .50 

Q7.   This school keeps parents informed about important events *4.03 *4.27 .40 

Q8.   This school is prepared to communicate with non-English speakers *2.96 *2.84 .30 

Q9.   This school involves parents in the daily activities of children's education 3.49 3.60 -- 

*Difference in mean scores statistically significant at p<.05.                                                                         
**Based on Cohenôs d value: <2.0 = not meaningful; .20-.49 = small effect; .50-.79 = medium effect;           
>.80 = large effect. 

 
Only one item, involving parents in daily activities (Q9), in this section did not have 
statistically significant differences in mean scores between parents and school personnel 
on the t-tests analysis. Although four of the items had small or medium effect sizes, two 
of the items (Q4 and Q7) reflect differences in the level of agreement (positive 
statements).  

Table Q8. This school is prepared to

communicate with non-English speakers

121 68

12.2% 23.7%

738 121

74.4% 42.2%

133 98

13.4% 34.1%

992 287

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status
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The results that would be beneficial for schools to examine include: 
 

¶ Perceptions of parents regarding when schools contact them (Q6). Despite the 
fact that the overall  results from the Communications section were quite positive , 
this item stood out. It was one of the few items that identified a clear difference 
of opinion between parents and school personnel.   

¶ Preparation of schools to communicate with non -English speakers (Q8). The real 
issue for this topic appears to be a lack of knowledge. The large numbers of 
neutral responses (neither agree nor disagree) suggest that neither parents nor 
school personnel are really sure. An issue related to this topic could be whether 
or not people see a need for this preparation based on a communityõs 
demographics. 
  

Volunteerism  
 
In contrast to the first two sections of the survey, 
the results from the items related to 
Volunteerism show that parent s are somewhat 
more positive than school personnel. For 
instance, about 58% of parents agreed that they 
freely volunteered at the school while only 42% 
of school personnel agreed with that statement 
(Table Q10). Almost 30% of school personnel 
disagreed that parents freely volunteer in their 
schools. 
 
Parents felt less strongly about whether or not 
their volunteer activities are involved in student 
education; less than half (45.7%) agreed that they 
were (Table Q11) ð 39% said they òneither agree 
nor disagree.ó School personnel responses were 
slightly negative based on the mean score (2.94) 
of their responses for this item (see Table C on 
next page). Only a third of school personnel 
agreed that parent volunteers were involved 
with student education and about 3 8% of school 
personnel disagreed that parent volunteers were 
commonly involved in student education.  
 
As Table C shows, the mean scores for most of the items in the Volunteerism section 
were within a limited range above 3.0. This is a result of large numbers of respondents 
who answered òneither agree nor disagreeó to the questions. While parents generally 

Table Q10. The parents in this school freely volunteer

578 123

57.5% 42.3%

314 84

31.2% 28.9%

113 84

11.2% 28.9%

1005 291

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status

Table Q11. Parent volunteers are

commonly involved in student education

460 98

45.7% 33.9%

392 83

39.0% 28.7%

154 108

15.3% 37.4%

1006 289

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status
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agreed that there is an established group that organizes volunteers (Q12) and that the 
school makes good use of the parentsõ skills and strengths (Q14),  more than 40% of 
parents said they òneither agree nor disagreeó with these statements. The highest level 
of agreement in the Volunteerism section was that there are opportunities for all parents 
to be volunteers in the schools (Q13). Two-thirds of both par ents and school personnel 
indicated they agreed with that statement. This item was the only one in the 
Volunteerism section that was not identified as statistically significant.  
 
One of the most significant findings in the Volunteerism section of the surve y is the 
difference in perceptions of the two groups related to whether or not parents freely 
volunteer in schools. The low mean score for school personnel respondents of 3.15 
barely registers as an overall positive result. Although the effect size of .40 is in the 
òsmalló range, in combination with the itemõs low mean score and small number of 
school personnel indicating agreement (42%), the results suggest that this issue is one 
that should be looked at closely by schools. 

Table C. M ean Scores, Significan ce Level and Effect Size for Volunteerism Section 
Items 

Statement  
Parent 
Mean 

Scores  

School 
Mean 

Scores  

Effect 
Size** 

Q10. The parents in this school freely volunteer *3.55 *3.15 .40 

Q11. Parent volunteers are commonly involved in student education *3.34 *2.94 .40 

Q12. There is an established group that organizes parent volunteers *3.23 *3.00 .20 

Q13. There are opportunities for all parents to be volunteers at this school 3.70 3.71 -- 

Q14. The school makes good use of the parents' skills and strengths *3.29 *3.10 .20 

*Difference in mean scores statistically significant at p<.05.                                                                      
**Based on Cohenôs d value: <2.0 = not meaningful; .20-.49 = small effect; .50-.79 = medium effect;           
>.80 = large effect. 

 
Another significant finding in this section of the survey relates to whether or not 
parents are commonly involved in student education (Q11). As previously discussed, 
there is a difference of perception between parents and school personnel on this issue. 
As with the previous item, the combination of an effect size of .40, a low mean score and 
low levels of agreement expressed in the frequency of responses, this is an issue that 
schools should examine. It is especially important in the context of the ND State PIRC 
evaluation process that focuses on parent activities that can be linked to student 
achievement. The high number of neutral responses to items in this section suggests 
that many respondents on both sides are unsure about the status of volunteerism in 
their schools.  
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Learning at Home  
 
In issues related to Learning at Home, parents and school personnel perceptions were 
quite similar. About 84% of both groups agreed that parents are actively encouraged to 
help with homework (Q 15) and about 67% of both 
groups agreed that teachers plan homework 
activities with the expectation of parent support 
(Q16). While both parents and school personnel 
agreed that they work together to support learning 
at home (Table Q17), the level of parentsõ agreement 
was slightly higher than school personnel (67% to 
61%), with almost 30% of school personnel 
responding òneither agree nor disagreeó to this 
item.  
 
Parent and school personnel responses were similar 
for items related to homework responsibilit y (Q18) 
and the amount of homework (Q19) ð about 60% of parents and 68% of school 
personnel agreed that homework was the responsibility of students (not parents) and 
that parents can easily tell what homework has been assigned. 
 
Overall, the mean scores for items in this 
section were primarily above 3.5 (see Table 
D on next page), indicating a relatively 
strong level of agreement or positive 
response. It should be noted that the last 
item related to the amount of homework 
being assigned is stated in a reverse order 
format, meaning that the mean scores of 
2.84 for parents and 2.50 for school 
personnel indicate that neither group thinks 
there is too much assigned homework. 
However, only about 40% of parents felt this way compared to about 54% of school 
personnel. Large numbers of both parents and school personnel responded òneither 
agree nor disagreeó to this item (Table Q20). 
 
Three items in the Learning at Home section of the survey had mean score differences 
between parents and school personnel that were statistically significant on the t -test 
analysis. The homework items (Q19 and Q20) had small effect sizes, but the most 
important findings in this section are that parents and school personnel are in 
agreement that they work together to help children learn a t home.  

Table Q17. Parents and teachers work

together to support learning at home

674 177

66.9% 61.0%

238 82

23.6% 28.3%

96 31

9.5% 10.7%

1008 290

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status

Table Q20. The level of assigned homework is too much

217 33

21.6% 11.5%

387 100

38.5% 34.7%

400 155

39.8% 53.8%

1004 288

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status



11 

 

Table D. M ean Scores, Significance Level and Effect Size for Learning at Home 
Section Items  

Statement  
Parent 
Mean 

Scores  

School 
Mean 

Scores  

Effect 
Size** 

Q15. Parents are actively encouraged to help with homework 4.06 4.11  

Q16. Teachers plan homework activities expecting parent support 3.76 3.79  

Q17. Parents and teachers work together to support learning at home *3.73 *3.59  

Q18. Homework is the responsibility of the student (not parent) 3.55 3.67  

Q19. Parents are easily able to tell what homework has been assigned *3.52 *3.72 .20 

Q20. The level of assigned homework is too much *2.84 *2.50 .30 

*Difference in mean scores statistically significant at p< .05.                                                                       
**Based on Cohenôs d value: <2.0 = not meaningful; .20-.49 = small effect; .50-.79 = medium effect;           
>.80 = large effect. 

 
 
Decision Making  
 
The results of the Decision Making section of the survey differ from the other topical 
sections. With mean scores in a very narrow range, from 3.00 to 3.29, there were no 
statistically significant differences between parents and school personnel (see Table E 
on the following page). In fact, with mean scores hovering around the midpoint (3.00) 
the results barely register as either positive or negative. These results are primarily due 
to large numbers of respondents answering òneither agree nor disagreeó to these items. 
The percentage of parents with this response for these four items ranged from 36.6% to 
41.5%. The percentage of school personnel responses for these items ranged from 29.5% 
to 37.9%.  
 
The item in the Decision Making section that 
has the most variation relates to school 
decisions involving the input and desires of 
parents (Table Q24). Almost half of the school 
personnel agreed that this happens, while about 
40% of parents agree.  
 
Despite the lack of differences between group 
responses and the neutral nature of the 
responses, these results are significant from an 
evaluation perspective for the ND State PIRC. 
This section of the survey is closely associated 
with the expected PIRC outcomes set forth by 
the Department of Education. The results suggest that at best, parent involvement in 

Table Q24. School decisions involve the

input and desires of parents

411 140

40.8% 48.6%

369 85

36.6% 29.5%

227 63

22.5% 21.9%

1007 288

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status
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school planning, review and improvement involves a limited number of parents an d/or 
school personnel. The implications are that opportunities exist for the ND State PIRC to 
develop strategies and technical assistance in this area. 

Table E. Mean Scores, Significance Level and Effect Size for Decision Making 
Section Items  

Statement  
Parent 
Mean 

Scores  

School 
Mean 

Scores  

Effect 
Size** 

Q21. Parents are actively involved in school policy development 3.07 3.00 -- 

Q22. Parents serve in functional roles in school improvement plans 3.14 3.06 -- 

Q23. All parents have a voice in the direction of the school's development 3.11 3.20 -- 

Q24. School decisions involve the input and desires of parents 3.18 3.29 -- 

There were no items in this survey component that had statistically significant differences based on 
independent samples t-test. 

 
 
Colla boration with Community  
 
The results for the Collaboration with Community section of the survey indicate that 
parents and school personnel feel quite positive about their existing relationship.  More 
than 70% of both groups agreed that the school is clearly connected to the community 
(Q26) and 81% of parents and 76% of school personnel agreed that the community 
supports their schools (Q27).  
 
Although both groups agreed that the school is a 
good place to find resources and support (Table 
Q25),  school personnel expressed a much more 
positive response -- more than three-fourths agreed 
while only 6% disagreed. More than half of the 
parents indicated agreement with this item, while 
30% of them said òneither agree nor disagree.ó The 
differences in the mean scores for this item resulted 
in a medium effect size of .50 ð one of only two 
items in the survey reaching that level (Table F). 
However, given that all the results for items in this 
section were positive, the difference essentially 
related to the level of in tensity to which the groups agree with the statements.  

 
 
 

Table Q25. The school is a good place for

parents to find resources and support

548 221

54.4% 76.5%

308 50

30.6% 17.3%

152 18

15.1% 6.2%

1008 289

100.0% 100.0%

agree

neither

disagree

Total

Parent School

Status
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Table F. Mean Scores, Significance Level and Effect Size for Collaboration with 
Community Section Items  

Statement  
Parent 
Mean 

Scores  

School 
Mean 

Scores  

Effect 
Size** 

Q25. The school is a good place for parents to find resources and support *3.46 *3.85 .50 

Q26. The school is clearly connected to the community *3.77 *3.91 -- 

Q27. The community supports this school *4.00 *3.87 -- 

*Difference in mean scores statistically significant at p< .05.                                                                     
**Based on Cohenôs d value: <2.0 = not meaningful; .20-.49 = small effect; .50-.79 = medium effect;           
>.80 = large effect. 

 
  
DISCUSSION  
 
Context of Results  
 
The Parent/School Collaboration Survey was conducted as part of the ND State PIRCõs 
evaluation process for its implementation of the National Network of Partnership 
Schools component. The results are intended to serve as baseline data related to the 
current status of parent involve ment in the state and will be used for comparisons with 
future survey administrations to document changes and/or improvements in parent 
involvement efforts ð the survey will be administered again in spring 2009. As this 
report shows, the current status of parent involvement is generally positive ð at least for 
the 18 NNPS schools participating in the survey. It should be noted that each school 
participating in the survey process received individual results for their schools, 
allowing them to examine the results within the context of their own situation.  
 
An important aspect of this survey process was the collaboration with, and support of, 
the Title I office within the North Dakota Department of Public Instruction. Their 
designation of the Epstein Framework  as the model for Title I schools to use in parent 
involvement, increases the relevance of these results for all schools, educational 
agencies and parent education groups in the state. Additional benefits from the 
collaboration is that these survey results will serve as a guide for the ND State PIRC in 
its development of technical assistance and programming strategies for Title I schools 
across the state that are actively involved in parent involvement efforts.  
 
It is important to keep in mind that the sur vey results are also linked to the Department 
of Educationõs key outcomes that the state PIRCõs are responsible for tracking. This 
survey directly addresses those related to improved home-school communications, 
increased parent involvement in school planni ng, increased parent involvement in 
school review and increased parent involvement in school improvement. Although the 
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results of the Communications section were relatively positive, there are two areas in 
which the ND State PIRC can be of assistance. One task is to help schools improve 
strategies to ensure that parents feel communications are balanced; another is to help 
develop communications strategies for non-English speakers.  
 
Issues related to parent involvement in Decision Making in their local scho ols most 
likely include both increasing the awareness of opportunities for parents in which to get 
involved, and educating them about appropriate roles. The ND State PIRC might also 
want to serve in the role of facilitator for schools in the initial stages  of implementing 
parent involvement in their school planning, review and improvement process.  
 
Observations  and Limit ations 
 
Aside from looking at results specific to the six types of parent involvement, there are 
some general characteristics of the survey results that are worth noting. First of all, 
while the overall results of the survey were positive, respon dents were not overly 
positive ð the number of items in which the mean scores reached or exceeded 4.0 was 
quite small ð only four items for each grou p (parents and school personnel).  It is not 
unusual for surveys like this to yield overly -positive responses in which the mean 
scores for numerous items would exceed 4.0, indicating much stronger agreement to the 
individual topics . Approximately half of t he mean scores for both parents and school 
personnel in this survey were less than 3.50.  
 
A related characteristic of the survey results is the high percentage of neutral responses 
to the survey. There were 15 items on which more than 25% of the parents answered 
with a òneither agree nor disagreeó response ð 13 of those items had more than 30% 
answer òneither agree nor disagree.ó In addition, 25% or more of school personnel 
answered òneither agree nor disagreeó to 10 items on the survey. The significance of 
these statistics is in the question, òWhat did people really mean when they answered in 
this manner?ó For the most part, the survey statements were not value-oriented which 
might lead to neutral responses indicating that they did not feel strongly about an issue. 
The large number of neutral responses on this survey suggests a lack of knowledge or 
awareness about the parent involvement activities. If this perception is accurate, the 
results can serve as a guide for schools to educate parents and their staff about the 
status of, and need for, parent involvement efforts in their community.  
 
A final observation about the survey results relates to statistical analyses that identified 
significant differences between the two groups of respondents. Twelve of the i tems had 
measurable effect sizes. While not large (10 were òsmalló and 2 were òmediumó), these 
results do reflect some meaningful differences in perceptions between the two 
respondent groups. The important differences are most likely those in items with lo wer 
mean scores where there might be more of a distinction between negative and positive 



15 

 

rather than items in which mean scores for both groups are relatively high (indicating a 
difference simply in the intensity of positive perceptions).  
 
As a final comment, it should be noted that ther e are limitations to this study. The 
participants were not randomly selected; the survey population was defined by its 
participation in the NNPS component of the ND State PIRC. A related issue pertains to 
the school personnel population. There were variations among the schools regarding 
which staff members were requested to complete the survey. However, in general, the 
schools participating in the survey are representative of North Dakota schools, 
including a mix of urban  and rural locations of varying sizes , and ethnic diversity.  For 
more information about technical aspects of this survey or general questions, contact: 
 
     Donald Vangsnes 
     DMD Associates 
     701.213.1186 
     dmddv@gra.midco.net 
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CROSS-TABULATIONS BY GROUP  
 

Q1. The school provides opportunities for parent training and education  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 92 29 121 

  9.2% 10.1% 9.4% 

agree 337 121 458 

  33.6% 42.3% 35.6% 

neutral  348 61 409 

  34.7% 21.3% 31.8% 

disagree 157 60 217 

  15.7% 21.0% 16.8% 

strongly disagree 68 15 83 

  6.8% 5.2% 6.4% 

Total 1002 286 1288 

  100.0% 100.0% 100.0% 

 

Q2. This school has established support networks that are available to parents  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 113 37 150 

  11.2% 12.8% 11.6% 

agree 414 153 567 

  41.2% 52.8% 43.8% 

neutral  287 51 338 

  28.5% 17.6% 26.1% 

disagree 144 40 184 

  14.3% 13.8% 14.2% 

strongly disagree 48 9 57 

  4.8% 3.1% 4.4% 

Total 1006 290 1296 

  100.0% 100.0% 100.0% 
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Q3. The school uses home visits to share information with families  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 27 14 41 

  2.7% 4.8% 3.2% 

agree 80 46 126 

  8.0% 15.9% 9.8% 

neutral  333 58 391 

  33.5% 20.1% 30.5% 

disagree 305 106 411 

  30.7% 36.7% 32.0% 

strongly disagree 250 65 315 

  25.1% 22.5% 24.5% 

Total 995 289 1284 

  100.0% 100.0% 100.0% 

 

Q4. The school communicates regularly with parents  

  

Status Total 

Parent 
School-

Affil iated   

strongly agree 224 97 321 

  22.3% 33.4% 24.8% 

agree 525 160 685 

  52.2% 55.2% 52.9% 

neutral  131 17 148 

  13.0% 5.9% 11.4% 

disagree 91 13 104 

  9.1% 4.5% 8.0% 

strongly disagree 34 3 37 

  3.4% 1.0% 2.9% 

Total 1005 290 1295 

  100.0% 100.0% 100.0% 
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Q5. The lines of communication are open between parents and teachers  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 299 92 391 

  29.7% 31.7% 30.1% 

agree 554 174 728 

  55.0% 60.0% 56.1% 

neutral  87 13 100 

  8.6% 4.5% 7.7% 

disagree 47 6 53 

  4.7% 2.1% 4.1% 

strongly disagree 21 5 26 

  2.1% 1.7% 2.0% 

Total 1008 290 1298 

  100.0% 100.0% 100.0% 

 

Q6. This school contacts parents only when problems arise  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 144 17 161 

  14.3% 5.8% 12.4% 

agree 359 61 420 

  35.6% 21.0% 32.3% 

neutral  236 70 306 

  23.4% 24.1% 23.6% 

disagree 232 113 345 

  23.0% 38.8% 26.6% 

strongly disagree 37 30 67 

  3.7% 10.3% 5.2% 

Total 1008 291 1299 

  100.0% 100.0% 100.0% 
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Q7. This school keeps parents informed about important events  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 253 118 371 

  25.1% 40.5% 28.6% 

agree 603 147 750 

  59.9% 50.5% 57.8% 

neutral  88 16 104 

  8.7% 5.5% 8.0% 

disagree 53 7 60 

  5.3% 2.4% 4.6% 

strongly d isagree 10 3 13 

  1.0% 1.0% 1.0% 

Total 1007 291 1298 

  100.0% 100.0% 100.0% 

 

Q8. This school is prepared to communicate with non -English speakers  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 30 15 45 

  3.0% 5.2% 3.5% 

agree 91 53 144 

  9.2% 18.5% 11.3% 

neutral  738 121 859 

  74.4% 42.2% 67.2% 

disagree 76 67 143 

  7.7% 23.3% 11.2% 

strongly disagree 57 31 88 

  5.7% 10.8% 6.9% 

Total 992 287 1279 

  100.0% 100.0% 100.0% 
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Q9. This school involves parents in the daily activities of children's education  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 116 36 152 

  11.5% 12.4% 11.7% 

agree 480 149 629 

  47.7% 51.4% 48.5% 

neutral  225 63 288 

  22.4% 21.7% 22.2% 

disagree 148 36 184 

  14.7% 12.4% 14.2% 

strongly disagree 37 6 43 

  3.7% 2.1% 3.3% 

Total 1006 290 1296 

  100.0% 100.0% 100.0% 

 

Q10. The parents in this school freely volunteer  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 116 24 140 

  11.5% 8.2% 10.8% 

agree 462 99 561 

  46.0% 34.0% 43.3% 

neutral  314 84 398 

  31.2% 28.9% 30.7% 

disagree 83 65 148 

  8.3% 22.3% 11.4% 

strongly disagree 30 19 49 

  3.0% 6.5% 3.8% 

Total 1005 291 1296 

  100.0% 100.0% 100.0% 
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Q11. Parent volunteers are commonly involved in student education  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 70 9 79 

  7.0% 3.1% 6.1% 

agree 390 89 479 

  38.8% 30.8% 37.0% 

neutral  392 83 475 

  39.0% 28.7% 36.7% 

disagree 124 91 215 

  12.3% 31.5% 16.6% 

strongly disagree 30 17 47 

  3.0% 5.9% 3.6% 

Total 1006 289 1295 

  100.0% 100.0% 100.0% 

 

Q12. There is an established group that organizes parent volunteers  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 73 30 103 

  7.3% 10.4% 8.0% 

agree 328 83 411 

  32.8% 28.8% 31.9% 

neutral  409 60 469 

  40.9% 20.8% 36.4% 

disagree 133 86 219 

  13.3% 29.9% 17.0% 

strongly disagree 57 29 86 

  5.7% 10.1% 6.7% 

Total 1000 288 1288 

  100.0% 100.0% 100.0% 
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Q13. There are opportunities for all parents to be volunteers at this school  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 160 49   209 

  15.9% 17.0% 16.2% 

agree 517 146 663 

  51.4% 50.7 % 5 1.3% 

neutral  225 60 285 

  22.4% 20.8%  22.0% 

disagree 71 27 98 

  7.1% 9.4% 7.6% 

strongly disagree 32 6 38 

  3.2% 2.1% 2.9% 

Total 1005 288 1293 

  100.0% 100.0% 100.0% 

 

Q14. The school makes good use of the parents' skills and strengths  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 87 15 102 

  8.7% 5.2% 7.9% 

agree 338 88 426 

  33.7% 30.3% 32.9% 

neutral  407 113 520 

  40.5% 39.0% 40.2% 

disagree 127 59 186 

  12.6% 20.3% 14.4% 

strongly disagree 45 15 60 

  4.5% 5.2% 4.6% 

Total 1004 290 1294 

  100.0% 100.0% 100.0% 
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Q15. Parents are actively encouraged to help with homework  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 272 89 361 

  27.0% 30.8% 27.8% 

agree 570 156 726 

  56.5% 54.0% 56.0% 

neutral  125 33 158 

  12.4% 11.4% 12.2% 

disagree 36 8 44 

  3.6% 2.8% 3.4% 

strongly disagree 5 3 8 

  .5% 1.0% .6% 

Total 1008 289 1297 

  100.0% 100.0% 100.0% 

 

Q16. Teachers plan homework activities expecting parent support  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 158 57 215 

  15.7% 19.7% 16.6% 

agree 516 139 655 

  51.1% 47.9% 50.4% 

neutral  275 71 346 

  27.3% 24.5% 26.6% 

disagree 51 21 72 

  5.1% 7.2% 5.5% 

strongly disagree 9 2 11 

  .9% .7% .8% 

Total 1009 290 1299 

  100.0% 100.0% 100.0% 
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Q17. Parents and teachers work together to support learning at home  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 176 32 208 

  17.5% 11.0% 16.0% 

agree 498 145 643 

  49.4% 50.0% 49.5% 

neutral  238 82 320 

  23.6% 28.3% 24.7% 

disagree 81 23 104 

  8.0% 7.9% 8.0% 

strongly disagree 15 8 23 

  1.5% 2.8% 1.8% 

Total 1008 290 1298 

  100.0% 100.0% 100.0% 

 

Q18. Homework is the responsibility of the student  (not parent)  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 194 55 249 

  19.3% 19.0% 19.3% 

agree 422 143 565 

  42.1% 49.3% 43.7% 

neutral  164 41 205 

  16.4% 14.1% 15.9% 

disagree 185 42 227 

  18.4% 14.5% 17.6% 

strongly disagree 38 9 47 

  3.8% 3.1% 3.6% 

Total 1003 290 1293 

  100.0% 100.0% 100.0% 
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Q19. Parents are easily able to tell what homework has been assigned  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 143 48 191 

  14.3% 16.6% 14.8% 

agree 457 150 607 

  45.6% 51.7% 47.0% 

neutral  212 59 271 

  21.2% 20.3% 21.0% 

disagree 160 29 189 

  16.0% 10.0% 14.6% 

strongly disagree 30 4 34 

  3.0% 1.4% 2.6% 

Total 1002 290 1292 

  100.0% 100.0% 100.0% 

 

Q20. The level of assigned homework is too much  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 75 8 83 

  7.5% 2.8% 6.4% 

agree 142 25 167 

  14.1% 8.7% 12.9% 

neutral  387 100 487 

  38.5% 34.7% 37.7% 

disagree 344 126 470 

  34.3% 43.8% 36.4% 

strongly disagree 56 29 85 

  5.6% 10.1% 6.6% 

Total 1004 288 1292 

  100.0% 100.0% 100.0% 
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Q21. Parents are actively involved in school policy development  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 54 12 66 

  5.4% 4.1% 5.1% 

agree 277 77 354 

  27.6% 26.6% 27.4% 

neutral  417 110 527 

  41.5% 37.9% 40.7% 

disagree 197 80 277 

  19.6% 27.6% 21.4% 

strongly disagree 59 11 70 

  5.9% 3.8% 5.4% 

Total 1004 290 1294 

  100.0% 100.0% 100.0% 

 

Q22. Parents serve in functional roles in school improvement plans  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 58 12 70 

  5.8% 4.2% 5.4% 

agree 311 98 409 

  30.9% 33.9% 31.6% 

neutral  409 88 497 

  40.6% 30.4% 38.3% 

disagree 176 77 253 

  17.5% 26.6% 19.5% 

strongly disagree 53 14 67 

  5.3% 4.8% 5.2% 

Total 1007 289 1296 

  100.0% 100.0% 100.0% 
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Q23. All parents have a voice in the direction of the school's development  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 58 14 72 

  5.8% 4.8% 5.6% 

agree 312 114 426 

  31.0% 39.4% 32.9% 

neutral  394 92 486 

  39.1% 31.8% 37.5% 

disagree 169 54 223 

  16.8% 18.7% 17.2% 

strongly disagree 74 15 89 

  7.3% 5.2% 6.9% 

Total 1007 289 1296 

  100.0% 100.0% 100.0% 

 

Q24. School decisions involve the input and desires of parents  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 66 19 85 

  6.6% 6.6% 6.6% 

agree 345 121 466 

  34.3% 42.0% 36.0% 

neutral  369 85 454 

  36.6% 29.5% 35.1% 

disagree 163 50 213 

  16.2% 17.4% 16.4% 

strongly disagree 64 13 77 

  6.4% 4.5% 5.9% 

Total 1007 288 1295 

  100.0% 100.0% 100.0% 
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Q25. The school is a good place for parents to find resources and support  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 103 47 150 

  10.2% 16.3% 11.6% 

agree 445 174 619 

  44.1% 60.2% 47.7% 

neutral  308 50 358 

  30.6% 17.3% 27.6% 

disagree 116 14 130 

  11.5% 4.8% 10.0% 

strongly disagree 36 4 40 

  3.6% 1.4% 3.1% 

Total 1008 289 1297 

  100.0% 100.0% 100.0% 

 

Q26. The school is clearly connected to the community  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 167 61 228 

  16.6% 21.0% 17.5% 

agree 555 167 722 

  55.0% 57.4% 55.5% 

neutral  195 43 238 

  19.3% 14.8% 18.3% 

disagree 69 16 85 

  6.8% 5.5% 6.5% 

strongly disagree 23 4 27 

  2.3% 1.4% 2.1% 

Total 1009 291 1300 

  100.0% 100.0% 100.0% 
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Q27. The community supports this school  

  

Status Total 

Parent 
School-

Affiliated    

strongly agree 237 62 299 

  23.5% 21.3% 23.0% 

agree 584 161 745 

  57.9% 55.3% 57.3% 

neutral  146 41 187 

  14.5% 14.1% 14.4% 

disagree 32 21 53 

  3.2% 7.2% 4.1% 

strongly disagree 10 6 16 

  1.0% 2.1% 1.2% 

Total 1009 291 1300 

  100.0% 100.0% 100.0% 
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Parent/School Collaboration Survey 

   Circle or mark one response for each statement using the following scale : 

SA- Strongly Agree    A - Agree    N - Neither agr ee nor disagree    D - Disagree    SD - Strongly Disagree  

Parenting 

1.  The school provides opportunities for parent training and education. SA A N D SD 

2.  This school has established support networks that are available to 
parents. 

SA A N D SD 

3.  The school uses home visits to share information with families. SA A N D SD 

Communications 

4.  The school communicates regularly with parents. SA A N D SD 

5.  The lines of communication are open between parents and teachers. SA A N D SD 

6.  This school contacts parents only when problems arise. SA A N D SD 

7.  This school keeps parents informed about important events. SA A N D SD 

8.  This school is prepared to communicate with non-English speakers. SA A N D SD 

9.  This school involves parents in the daily activities of childrenõs 
education. 

SA A N D SD 

Volunteerism 

10.  The parents in this school freely volunteer. SA A N D SD 

11.  Parent volunteers are commonly involved in student education. SA A N D SD 

12.  There is an established group that organizes parent volunteers. SA A N D SD 

13.  There are opportunities for all parents to be volunteers at this school. SA A N D SD 

14.  The school makes good use of the parentsõ skills and strengths. SA A N D SD 

Learning at Home 

15.  Parents are actively encouraged to help with homework. SA A N D SD 

16.  Teachers plan homework activities expecting parent support. SA A N D SD 

17.  Parents and teachers work together to support learning at home. SA A N D SD 

18.  Homework is the responsibility of the student (not parent). SA A N D SD 

19.  Parents are easily able to tell what homework has been assigned. SA A N D SD 

20.  The level of assigned homework is too much. SA A N D SD 

Decision Making 

21.  Parents are actively involved in school policy development. SA A N D SD 

22.  Parents serve in functional roles in school improvement plans. SA A N D SD 

23.  All parents have a voice in the direction of the schoolõs development. SA A N D SD 

24.  School decisions involve the input and desires of parents. SA A N D SD 

Collaboration with Community 

25.  The school is a good place for parents to find resources and support. SA A N D SD 

26.  The school is clearly connected to the community. SA A N D SD 

27.  The community supports this school. SA A N D SD 

©State of Our Schools Survey. Created in a collaborative partnership between Jerrell Cassady (Ball State 
University) and the Indiana Partnerships Center. 


